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SECOND YEAR EVALUATION OF THE. OMAT PROGRAM 

) 

Introduction . " 

~ — — » W 

* k 

This report is based on the results of the outside evaluation of the 
One Major at a Time (OMAT) program funded by ESEA Title IVc for^the 1977- 
1978 school year. This project was initiated in September, 1976 and^haS 
now operated for two school years. 

The OMAT program was established as an educational project t(Treduce 
the dropout rate in Orr High School, which is located at 730 North Pulaski 
Avenbe, ^Chicago, Illinois. The school is located in an area where a high 
proportion of youth leave high school before graduation. 
Oescriptioa of JOMAT - v 

» Yhe students enrolled in this .program were identified as having a high 
potential for dropping out of high* school. The OMAT program ir^ the 1977- . 
1978 school year enrolled approximately 95 sophomore and 180 freshman . 
students. A key organizational feature was the programming of the students 
into one major subject for four consecutive periods of each. school day for 
nine weeks, or one marking quarter. At the end of this nine week period, 
the student received a grade and, if successful* a credit unit for one 
year's achievement in the just completed major subject* The student had 
one instructor for each of the four major sub jects -completed during the 
school year. The major subjects included social studies, science, business 
mathematics, and English. These courses were taught by 12 teachers iden- 
tified asjn£mbers of the OMAT faculty. The minor subjects included art, 
•usic,. and. physical education wh^h were taught by regular Orr High School 
instructors. , r "* 

3 



A* Purpose of the Program . The purpose c*f OMAT was to provide drpp- 
out-prone ninth and tenth jgraders with success Experiences in both the 
academic and peer group domains. The first two years of high school are 
the mo$t critical time for leaving school as a dfopout (Wattenberg, 1S77) . 
The program organization along wfth the OMAT .teachers and guidance person- 
nel provided the core for helping the OMAT students develop a positive 
attitude toward school by offering success experiences and personal support 
to .the students. r 

> B. frrganization pf the Program . The OMAT program includecj,:- 

1, a program director 

2. a program coordinator 

# 3. g 12 teachers Vor the major courses 

4. 2 counselors 

5. 2 upit leaders t ^ 

6. teacher aides 

7* program secretary (part-time). 
Weekly OMAT staff meetings weire held with tjie unit leader, counsels, 
and the OMAT coordinator, Mr. Jerry Sutton, to facilitate student program- 
ming and teacher inservi'ce programs. 

• C. Students . The student reside in the West Humboldt Park area 

m 

along with East Garfield Park, North Lawndale, and East Humboldt Park. 
Schools included in this area are: , 

Orr High School - 

Cameron Elementary School 

Lawrence Upper Grade Center ; 
Lowell Elementary School 

P 

Morton Upper Grade Center 



Piccolo Middle School » 
Ryerson Elementary School 

Tennyson Educational and Vocational Guidance -Center 
During the Spring of 1977, the counselors met with the staff of the 
feeder elementary schools in order to identify those students who would 
most benefit by matriculating in the OMAT program. The students were 
interviewed and their school 're/ords were analyzed. Parental permission 
was obtained before the students were enrolled in OMAT." 

The following factors were interpreted as indicators that the student* 
had high potential for leaving high school before graduation. High-risk 
factors are well documented in the literature on*high school dropouts 
(Lambert, 1978) and include: 

1. below grade level scores on achievement tests 

2. truancy * 9 

.... 

3. multiple failures (grade or subject) 

4. behavioral referrals 

5. fragmented families with history of uncoordinated links to ^ 
several dommuni^ agencies 

6. frequent family geographical-mobility^while in elementary school 

7. high absence rate. 

0 

D % Instruction . The instructional program centered on meeting the 
special needs of potential dropouts. The classroom teacher was the c^re 
of this program because the concept of the self-contained classroom was 

believed to be criticil for the success of OMAT. The teacher taught one 

I 

group (class) of youth for four periods per day. This arrangement provided 

the instructor's instructional activities with greater individualization 
4 
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. and flexibility. The students also' had their homeroom with the teacher 

whp taught them the major subject for s the fbur periods during the day. 

♦ 

This provided students an additional identity with their classmates and 

teacher. Furthermore, the instructors would have^greater opportunities- 

■ a * 

to identify those youth who would benefit from guidance support services, 

The following major subjects were available to the OMAT program 

/students; For the freshman, the following major courses were offered: 

1. English 

?. General Science - * 

3. Law in American Society 

4. Arts, and Crafts 

* 

5. Pre Algebra. * 

• '9 r. 

For the sophomores, the following major courses were orffered: 

1. English' 

2. U.S. History 

3. Algebra 

/ - 

4. Essentials of Math 

5. Arts and Cra&s 

6. Urban Studies. 

The OMAT students had an opportunity to participate in reading labora- 
tory. The laboratory sessions were conducted" in one school period of 45 
minutes over a nine-week span. The. students participated in the laboratory 
sessions in addition to their four major subjects. The instruction was 
provided by a reading specialist. * 
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Objectives of the Program . 

This academic year, the OMAT program had two objectives* The objec- 
tives, -along with the respective evaluation procedures,* are listed in Table 
l. h Students' and teachers 1 views of the OMAT program were included in the 
evaluation* though it was not included in the evaluation procedures listed 

1 • ) 

in- Table 1. * , . 

Evaluation ^ * , 

The ^evaluation design was based Qn the measurement of the program objec- 
tives which are lasted in Table Ijl The procedures established for measuring 
each objective are also listed in this table, 

^ 'The Iowa Tests of Basic Skills--Readir(g Comprehension —Level 14 was 

administered as a pre- and posttest to both the OMAT and control groups, 

» « 

The Coopersmith Self-Esteem inventory and the Survey of School Attitudes 
were administered as pre- and postte,$ts tt> the OMAT students.. * v 

To measure reading achievement ,, the Iowa Tests of Basic Skills—Reading 
Comprehension --Level 14--was. selected. The reading comprehension test was x 
used to measure pre- and posttest reading score gain?. The Iowa tests are 
among the most used in the nation and the results of the validity and relia- 
bility tests rank favorably with other major standardized reading achieve- 
ment tests. , 

The self-esteem level of the students was measured by the Coopersmith 
' Self-Esteem Inventory (Coopersmith, 1967). The scale was originally written 
for fifth graters, though only a slight modification, of" vocabulary makes it 
suitable for adolescents. The inventory is easy to administer and the state- 
Bents ^re concise, , m J 
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OMAT Program Objectives and Respective Evaluation Procedures 



Objectives / 



After" eight ninths' participation/ 
OMAT students will have a 5% -lower 
dropout rate, 5% fewer -absences, 
and 5% fewer discipline referrals 
than the cpntrol group as indi- 
cated by attendance' cards qpd the 
school's official sign-out or 
withdrawal, lists. 



After eight n^jjj^s' participation, 
„ OMAT students*; grade-point aver- 
ages in major subjects will be 
higher than th% control group at 
the .05 significance level. The J 
reading achievement level of the 
OMAT students will improve more ■ 
than the control group as measured 
by the lWA Tests of Basic Skills 
--Reading Comffehension--Level IT . 
Differences will be significant 
at the .05 alpha level. 



Evaluation Procedures 



The? dropout rate, quarterly 
attendance records, fcrtd sus- 
pension records of pie OtiAT 
and control groups will be 
compared. In addition to 
further measure ^frective 
factors, the OMAT students 
will be administered a Self- 
Esteem Inventory and Survey 
of School Attitude* as pre- 
and posttests. , 

The quarterly gittfes earned 
by the OMAT and'Kntrol . ' 
groups will be compared. 
The two groups will be com- 
pared on pre- and posttest.^ 
standardized reading achieve- 
ment. 



' 7 
This scale measures the evaluation which an individual "makes and 
customarily maintains with regard to himself: (self-esteem) expresses an 
t attitude of approval or disapproval, and indicates the extent to which the 
individual believes himself to be capable, significant, successful, and 
worthy." ^ 4 

^ Self-Esteem Inventory (SEI) contains 50 items, most selected from 
an earlier scale developed by Rogers and Dymond, Psychotherapy and Per- 
sonality Change . University of Chicago ^ress, 1954. The remainder were 
written especially for this scale. The statements are concerned with self- 
attitudes in these following^an^s: peers, parents, school, and personal 
interests. The instrument is I-ocated in Appendix A. The scale takes an 
estimated 20 minutes to complete. It is self-administerec*, requiring the 
subject to check either "like me" or "unlike me" 'in response to each of 
the 5o descriptive statements. 

Coopersmith found a five-week test-retest reliability coefficient of 
.88 using a sample of 30 fifth grade childr^i. With a different sample of 
56 children, the test-retest reliability over- a three-year interval was .70. 
Suggestive ^ience of the scale's validity is offered by Coopersmith where 
he fdund pas^jjj^correlatiohs betweefr: SEI scores and teacher ratings of 
pupil .adjustment, and SEI^scores and teacher ratings of pupil adjustment, 
and SEI scores and sociometric choice. Inverse correlations were found 
between SEI scores and measures of pupil anxiety. " 

Th e Survey of School Attitudes was administered to the 0MAT students 

as a pi;e- and posttest (see Appendix B) . It was. a modified version of the 

• « 
inventory by the same title which was developed by Thomas P. Hogan and 

published 'by. Harcourt-Bz^ce-Jovano^p^ in 1975. -The vocabulary of the 
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Intermediate Level, ^hich was designed for students in grades four through 

eight, was changed to make it more compatible for high school youth. The 

Survey of School Attitudes was developed to provide the educator with an 

instrument to assess students 1 reactions to jour major are^fs of the school 

curriculum:- reading, mathematics, science and social studies. 

Correlated split-half and coefficient alpha estimates are comparable 

and indicate a relatively high reliability. The reliability by scale 

generally ranges between .80 and .90. A series of validity procedures 

were completed and results are considered satisfactory. 

n Questionnaires were administered 'to the OMAT teachers (see Appendix C) 

and students (see 'Appendix D) to obtain their perceptions of the program. 

lflese instruments were administered in June. The attendance records, 

« 

teacher grades, suspension and behavior data were obtained from school 
recflfrds. The prA- and posttest instruments were administered by the OMAT 
staff under the supervision of the project. coordinator. 
Population 

The population data £or this study are shown on Table 2. At the 
beginning of the year, 269 youth were enrolled in the OMAT program, and 
31, which was 11.8 percent of the total', transferred to other schools. 
Anong the control group, an almost identical percentage transferred. The 
dropout rate was based on the remaining 238 OMAT»and 80 Control group 
youth. i « 

The number of subjects included for study on the various factors 
evaluated in the study will vary in the remaining ana^ses in this report. 
Only those students who completed the school year are included in the 
analysis of absences'* (see table-5) . Likewise, only those students who 
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completed both the pre- and posttests are included in the analysis in which 
change scores were, reported. Grade-point Averages were computed only for 
thosp students 'who completed the schooyy€ar. 

The selection of a control group comparable with the OMAT students 
was exce#dingl^liff icult. The group selected included those who were 
nearest meeting the criteria for ^admittance to the OMAT program, but 
were considered to have higher qualifications than the program students. 
The accepted procedure for selecting a control group from within all 
eligible stti-dents was jiot feasible because of instability of enrollment 
during the fir^roonth of the school year. + 

T^ble 2 

& Population Data of the OMAT and Control Groups 



Group £ by 




Total Number 


Data 


Grade Level 


• 


of Students 


Population 


— ■ — * — ^ — 








OMAT — 9 




174 






Transfers 


24 




Total -- 9 






ISO 


OMAT 10 




95 






Transfers 


7 




Total 10 






88 


Total OMAT 




269 


238 


Control 9 




46' 






Transfers 


7 




Total , ~y 9 






39 


Cofttro/"-- 10 




44 


# 




Transfers 


3 




Total 10 




1 


41 


Total Control Groups 


90 


80 
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Results ■ - „ 

, 5 The tables that follow show the data that were collected "by the 
outside evaluator since September , *1977. The analysis. of findings is 
organized on th* basis of the objectives of the program. The written 
analysis for each table offer* conclusions about the data and points out 
selected data which offer informative perspectives about the progranw 
Objective One 

After eight months' participation, OMAT students will have 
a 5 percent lower dropout rate, 5 percent less unexcused absences, 
and 5 percent fewer discipline referrals than the control group 
as indicated by attendance caifds and the school' official sign- 
put or withdrawal lists. 

Leaving school before high school graduation is associated with 
excessive absences and discipline problems. These two factors, along 
with dropping out of Orr High School, were studies for this objectives 
to ascertain whether ,0MAT and control .group youth behavior differed by ^ 
at least 5 perceny. • The dropout rate of the OMAT students was also 
compared with the total freshman and sophomore class at Orr High School. 

' ftm Table 3 

Comparative .Dropout Rates of OMAT and Control Students 



Groups 


Number of . 
Students 


Number of 
Dropouts 


Percentages. 


' OMAT - 


238 


12 


5* 


Control 



«0 


5 


6.25% 


X 2 .22 


NS 


<* 

V 





17 



11 



\ 



Table 3 shows the comparative dropout rates of the OMA^T and control 

groups. The nonpersisting rate of 5 percent of the OMAT ^students was more 

than 5 percent lower than the control grou^rate of 6.25 .percent . Seven 

of the 12 OMAT dropouts*were sophomores and<nine werfe boys. A chi-square 

test (X y of independence with one degree of freedom found no* significant 

2 

difference between the two groups as to their dropout rates. The X score 
of .22 is shown just below the main body of the table and NS is identified 
as nonsignif icance , 

This gear's dropout rate is lower for both groups than last year's 
rate. During the first year of the program, the dropout rates were 15.1 
percent and 16 percent for the OMAT and control groups, respectively. 



Table 4 

Comparative Dropout Rates of OMAT Students 
and t^ie Total Freshman and Sophomore 
Orr High School Population 



Groups 

1 



Number of 
Students 



Number of 
Dropouts 



Percentages 



OMAT -- Grade 9 
OMAT -- Grade 10 
OMAT Total 



150 
88 
238 



5 

_7 
12 



3.3V 
8% 
5% 



Orr High -- Grade 9 770 
Orr High -- Grade 10 699 



OMAT Total 



1,469 



6.24 P < .02 



54 
119 
\l73 



7% 
17% 
12\ 
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The dropout rates of the OMAT students and all of the freshnfen and 
sophomores in Orr High School, who were not part of the OMAT program, were 
compared. The results on Table 4 show that the chi-square test result 
was 6.24 which was significant at the .02 level. A further observation J 
of this table shows that for both grade levels, the early school leaving 
rate fot the OMAT students was lower than the rest of the youth in their 
respective grades. This finding .is/ impressive in that the OMAT students 
were identified as having a high potential for leaving school before high 
school graduation. 

\ Table 5 

\ * 

/Xomparative Rates of Absences of OMAT Control ' 
Persisting Students by Grade Level 



% Groups 




Number of # 
Students 


— r— 

Mean 


Standard 
Deviation 


Median 

» 


T 

OMAT Grade 


9 


145 


36.7 


36.5 


28.5 


OMAT Grade 


10 • 


81 


27.0 


30.6 


18.7 


OMAT Total 




22^ 


32.1 


34.2 


21.5 














Control--Grade 


9 


—t— 

38 


13.9 


13.8 


9.5 


Con tfpl --Grade 


\° 


37 


20.6 


22.6 


10.3 














Control Total 




75 


17.2 


18. ST 


10.1 


X 2 19.13 


P < 


.001 









The results on Tabic- 5 show th*t the overall attendance' of the control 
group was better than the OMAT students on the basis of both the total ■ , 
groups and each of the two grade levels. A median test was performed to 
ascertain significant differences between the OMAT and control groups on 
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the total rate of absences. The procedure followed, determined the median 
number of absences for both the OMAT and control group students. Thi 
■edian number of absences was 17. It .was found that 72 percent of the 
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control group and 42 percent of the OMAT students had less than* th* median 
number of absences. A chi- square test with one degree of freedom was 
utilized to determine if the median number of absences between the two 
groups of students was significant (Siegel, 1956). As indicated on 'Table 5 

the chi-square test was statistically significant at the .001 level. 

- \ ' 
A further 'study of Table 5 shows that the standard deviations on the 

absences were considerably greater for the OMAT group than th^control 

students, which indicates that the absence rate of- the former group had 

greater variance. Ope student in the control population was absent 86 

days; however, 2(K students among the OMAT students had at least 86 

absences during the year.. In fact, 12 of the students missed 100 days 

or more. On the other hand, 20 OMAT students missed tvto days or less of 

school during the year, and 55 misled iftpe days cp less. 

\ Last'year, the taedian number o£ absences for the OM^t students Was 

18 days, as compared to 21.5 days this year. The standard deviation w^s % 

23.45 last year as compared to 34.2 this year which* appears to indicate 

that students with higfc* absenteeism are remaining enrolled in the program. 

Another factor analyzed in Objective One was the number of- suspensions 

%nd^ the number of days per suspension by both the OMAT and control group 

4 

youth for the scHoQ^year (see Table 6). The transfer students were ' 
excluded from the analysis. Four of the 41 transfers (see Table 2) in 
both the OMAT and control groups were suspended. No dropouts in either 
group were suspended. Of the 238 OMAT students, 61 were suspended during 
the year; however, it was only necessary to suspend tnost of them once. . 



The proportion of suspended students was-^bout l^al for the* ninth and 
tenth graders, though the mean number of. dkys for 'the ninth grade sus- 
pensions was considerably greater than.among the tenth graders. The mean 
« average for the ninth graders was raised to some degree as a result of a 
few students receiving j^ong suspensions and each ease the* students were * 
repeaters. Last year, a t.otal of 266 suspensions among 329 OMAT students 
were made, though the meao days per suspension was lower by about two 
days (4.31 vs. 2.31). Unlike this year, the suspension rate among' the 
control group students was higher than the OMAT students last year. 

Table '6 

t , ( Number of Suspensions and. Suspension Days 
Among OMAT and Control Groups by Gr^de 



Groups Percentage „ Number of* Number of . Mean Days 

of Subjects Suspension's f Suspended per 
Suspended Days Suspension 



OMAT — Grade 9 26\ 
OMAT — Grade 10 2S\ 
OMAT Totar 25: 6\ 



Control- ^Grade 9 10* 
Control—Grade 10 20* 
Control Total ^ 15V 



48 
78 


- 


250 
J6 
336 


5.21 - 

» 

4.31 


5 




12 


2.4 


10 




La 


2.7 


15 




37 


2.47 



/ 

The criteria included in Objective One involved an attitudinal compo- 
nent with the assessment of behavioral referrah, absenteeism, and dropout 
rates. Yet, inventories constructed ^to measure specific attitudes often 
provide useful information to enable educators to better understand the 
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outcomes of educational programs, Tjpfo instruments were selected for this 
purpose, and each was administered \o the OMAT students at the beginning 
and end of the school year. 

Tables 7, 8, and 9 show the results by total group and ^grade level 
the scores on the Coopersmith Self-Esteem Inventory (SEI) . The results in 
each of the three analyses and all succeeding statistical analyses for the 
remainder of this report utilized two-tailed t-tests. Significance will be 
established at the .05 alpha. level, though a .io level will also he acknowl 
edged. 

The SEI change scores reported on Tabl^e 7 show that OMAT students 
scored significantly higher (.01) on the p6sttest than the pretest. 
Additionally, significant gains (.05) were found when the t-test restrlts 
were analyzed by each of the two grade levels (see Tables 8 and 9), This 
gain is impressive in that research indicates' that self-esteem is 'quite 
stable (Grinder, 1978). 

V* 

The remaining inventory administered to the OMAT population was the 
Survey of School Attitudes . As shown' on Table 10, the OMAT students had 
higher posttpst than pretest scores, which were significant at jthe .10 
level. Further analyses by "gtfide 'level (see Tables 11 and 12) show that 
both groups of students' scored higher on this survey at the end Of the 

t 

school year. In 'fact, the statistical analysis of the data of the tenth 
graders indicates that scores on the ^osttests ysere significantly higher 
(.05) than those recorded on the pretests. 

V 
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Table 7 



Pretest and Posttest Results on the Self -EsteenTlnventory 
for the OmXt Students 



Test < 


Number of 
Students . 


Mean 


Standard t-test 
Deviation 


Pretest 
Posttest 


* ,169 


33.60 
34.85 


6.54 

' v 3.04* 

7.19 


♦Significant at 


the .01 level 


i 






Tattle 8 




Pretest 


and Posttest 
for the OMAT 


Kesults on 
Students in 


the Self-Esteem Inventory" 
the Ninth Grade 


Test- 


Number of 
Studdttts 


Mean 


.Standard t-test 
Deviation 


Pretest ' 
Posttest 


109 


— £ 

33.45 
34.64 


6.23 

2.26* 

7.54 

f 



♦Significant at the .05 level 



* > 
Table 9 



Pretest and Posttest Results on the Self-Esteem Inventory 
for OMAT Students in the Tenth Grade ' 



Test 



Number of 
Students 



Mean 



Standard t-test 
Beviation 



Pretest 
Posttest 



60 



33.87 



35.22 



7.13 
6.55 



2.08* 



♦Significant at *the .05 leve^ 

O 



Table 10 • 

Pretest and Posttest Results on the Survey of School Attitudes ' 

for the OMAT Students 



Test 

J 


Number of 
Students 


Mean 


J Standard * 
Deviation 


t-test 


Pretest 




31.37 


10.58 


1.^5* 


• • * 


161 






Posttest 


• • 


32.62 


10.09. 


w " 



♦Significant at the .10 level 



Table 11 



Pretest and Positest Results on the Survey of School Attitudes 
for. the OMAT Students in the Ninth Grade 



0 

Test 


Number of 
Students 


Mean 


Standard 
Deviation 

• 


t-test 


Pretest 




32.92 


10.53 






. 106 




• 


.47 


Posttest 




33.38 


9.87 





Table 12 



Pretest and Posttest Results on the Survey of School Attitudes - 
for'the OMAT Students in the Tenth Grade* 



Test 


Number of 
Students 


Meaj 


Standard 
Deviation 


1 

Vtest 

* — - 


Pretest 




33.87 


10.10 






60 






2.08* 


\Posttest 




35.22 


10.43 





♦Significant at the .05 level 



/ \ 

Objective Two 
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•After eight months 1 participation, OMAT students' grade- 
. / , point averages in major subjects will be higher than the , 
control group at the .05 significance level. The heading 4 s* 
achievement level of the OMAT students will improve more 
than the control group a£ measured 'by the Iowa Tests of 
Basic Skills—Rea'ding Comprehension -- Level 14. Differences 
will be significant <at the .05 alpha level. 
« » 

To ascertain grade-point averages, only those students who completed 

the school year were included in the *data analy^U reported in Table 13. 

The grades were compiled for all four quarters of the school year, and 

• the averages were recorded on a four-point scale. 

\ 

An observation of the data in Table 13 shows that the control group 
had a mean grade-point average of 1.71 as compared to a mean of 1.44-for 
the OMAT students istical analysis as measured by the t-test 

indicated that the difference b.etween the grade-point averages of the two 
gToups was significant at the .01 level. Looking forward to Tables 14 
and 15, an observation indicates that the control youth had a mean score 
of -29. 27 (Table 15) on the pretext Iowa Tests of B*sic Skills—Reading 
Oomprehens i on - - Lev e 1 14 as compared to a mean score of 22.08 for the OMAT 
students. A t-test comparing the mean scores of the two groups was signi- 
ficant at the .00* level. It can be assumed that academic performance as 
measured by grade-point averages and achievement reading test scores are 
closely related, and that the control group were stronger academically 
than the OMAT students. This assumption may account to' some degree for 
the direction of the results reported in Table 13. 

As just indicated, Tables 14 and 15 report the results of the pre- 
and posttest results on the Iowa Tests of Basic Skills--Reading Comprehen- 
sion —Level 14 by the OMAT and control grQups, respectively. The scores 
reported are raw scores achieved on the test, 



• 
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Table 13 






m Grade-Point Averages 


of the OMAT and 


Control Students 




y Groups Number of 

Students 


Mean 

GPA *• 


% Standard 
Deviation 


t-test 


OMAT 226 ' 
Control 75 


* 

^1.44 

1.71 


1.02 
.89 


2.S4* 


•Significant^ .01 



The OMAT students achieved score gains on the reading achievement test 
vhich was significant at the .001 level. The control group also made a gain 
over the school^year based on pre- and posttest results, but the difference 
was nonsignificant. T^is strt^g score gain by the OMAT student* may have 
been ah outcome of the strong emphasis on v reading improvement in the pro- 
gram,^ along with inservice training for the teachers. % 

Tables i5 and 16 show the results of the pre- and posttests by grade 

level on the reading achievement test. The score gains by the ninth • * 

graders was significant at the .001 level, while the tenth guaders achieved 

score gains at the .005 level of significance. The results shown on 

Tables', 15 and 16 do indicate that the reading achievement test score gains «y 

* 

were quite impressive for both grades. 



9 
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Tabic 14' k 




• 


Pretest 


and Posttest Results 


Son the Mfrra 


Tests of Basic 


Skills — 


* 


Reading Comprehens 


ioh for tlie 'OMAT Students 




Test 


Number or 


Mean 


Standard 






Students. 




Deviation 




Pretest 




22.08 


8.81 






• 171 






*t 6.25* 


Posttest 




' 25.63 


8.97 




♦Significant at the .001 level 








/ 

» 


■ * 












Table IS • 






Pretest 


and Posttest Results 


> on the Iowa 


Tests of Basic 


Skills— 




Reading Comprehens i 


.orpffor the Control Students 


J 


Test 


Number of 


Mean 


Standard 


t-test 




Students 




Deviation 




Pretet&i 




29.27 


7.47 






49 






.85 


Posttest 




30.25 


10,16 





' -A 







Table 16 






Pretest and Posttest Result* on the Iowa Tests of feasic Skills-- 
Reading Comprehension for the OMAT Students in the Ninth Grade 

■v 


Test 

X 


Number of 
Students - 


Mean 


Standard 
Deviation 

-J 


t-test 


' Pretest 
Posttest 


r . ' 


1 

20.8 
• 24.7 


8.<3 

9.18 V 


5.56* 



♦Significant at the .001 level 

ERiC * \ 27 



Table 17 
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Pretest and Posttest Results on the Iowa Tests of Basic Skills- 
Reading Comprehension for the OMAT Students in the Tenth Grade 



Test 


Number of 
Students 


Mean 


Standard 
Deviation 


t-test 


Pretest 




24.43 


9.07 






*60 






2.99* 


Posttest 




27.35 


0 . 8.39 





♦Significant at the .005 level 
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Students' Evaluation of OMAT 
—? 

Near the end of the school year, the OMAT students were asked to 
respond to My Views of the OMAT Program . The purpose of this inventory 
was to obtain their perceptions- of the p^ject. The results are shown 
on Table 18. A total of 167 students responded. This number was com- 
posed of 103 freshmen and 64 sophomores. Items 7 and 8 were answered 
only by the students who were enrolled in the musio and art classes. A 
chi-square test was performed for each item to measure the relationship 
of the responses made by the freshmen and sophomore OMAT students. Three 
chi-square tests were found statistically significant) and the results 
of this analysis are shown on Tables 19, 2&, and 21. 

r 

On Table 18, the statement, "I like being in the same class for my 
four major subjects/ 1 was favorably viewed by 73 percent of the respon- 

« 

dents (see item 1). Furthermore, 90 percent of the youth believed they 
became well acquainted with their teachers (see item 3). However, a 
smaller proportion (58%) agreed with item 4, "I l>ke being with the same 
teacher for each of my four subjects." Yet, over two-thirds (69%) of the 
students believed (according to item 5) that they had a good variety of 
instructional activities. 

Strong favorable consensus was achieved on the responses to it«m 6 
which stated, "I got to know the other members of my class quite well 
this year." Ninety-four percent of the students agreed with this 
statement. 

A series of items were directed to more specific aspects of the OMAT 
program. Nearly nine-tenths ($%) of* the youth agreed with the procedure 
which enables them to receive credit for a major subject at the end of 
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. * Table 18 

The Students 1 Views of the OMAT Program and the Relationship 

Between Freshmen and Sophomores 1 .Views as Measured 
^ by Chi Square 

N-167 



V 



Items 



Responses in 
Percentages 
by all OMAT 
Respondents 
Agree-Disagjree 



Relationship Between 
9th and 10th Grade 
Responses as 
Measured by 



3. 



5. 



tike being in the 
same class for my ♦ 
four majo* subjects. 

I would like to be 
in the OMAT program 
for another year. 

I got to know my 
teachers quite 
well this year. 

1 liked being with 
the*same teacher 
for eacfy of my four 
subjects. 

I believe we had a 
good variety of 
activities during 
the school day. 

I got' to know the 
other members of 
my class quite well 
thi* year. 

I, think getting 
credit for a major 
subject at the end 
of each quarter is 
good. 



♦Significant at the .01 level 
♦♦Significant at the .05 level 



732 



66% 



892 



582 



272 



342 



112 



422 



692 



312 



.44 
7.26* 
.13 

.10 . 
v ^.03 



94Z 



6* 



.14 



88% 12% 



1.02 
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Table 18 (continued) 





Responses in 






Percentages 


Relationship Between 




by all OMAT 


9th and 10th Grade 




Respondents 


Responses as 


A Items 


Agree-Disagree 


Measured by 



8. I believe OMAT 75X 25Z 
Students are given 

sufficient recognition 
for outstanding 
■ accomplishment*. 

i \ 

9. The OMAT program 74% 26% 
provides enough time 

to take part in other , 
school activities. 

10. I enjoyed my physical 76Z 24Z 
education classes. 

11. I enjoyed my art 81Z 19% 
class. 1 

12. I enjoyed my music 54Z 46Z 
clrfss . 

13. I think more students 63Z 37Z 
would stay ifi school 

if they qould attend 
the- OMAT program. 



3.2» 



59 



,02 



.46 



7.79* 



3.99** 



♦Significant at the .01 level 
*\Signif icant at the .05 level 
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the parking quarter. Three-fourths of the students responded favorably 
to/ items 8 and 9 which focused on extra-class activities. 

Items 10, 11, and 12 gave the students opportunities to expressi 
their views about three minor subjects. The physical education and art 

classes received strong support*, Musit classes, which like art classes 

f> 

are electives, were viewed favorably by* 54 percent of the respondents. 

The students were asked to evaluate the statement, "I think more 
students would stay in school if they could attend the OMAT program." 
This item was favorably perceived by 63 percent of the students who 
completed this questionnaire. However, a chi-square test of indepen- 
dence indicated that the responses offered by the (&>nth and tenth gtaders 
differed significantly at the .05 level, as shown on Table 19. A greater 
proportion of ninth graders (69%) agreed with the statement tHan tenth 
graders (S3\) . 

Finally, the freshmen ind sophomores responded significantly differ- 
ent to the statement, M I would like to be in the OMAT prdgram for another 
year." Overall, 66 percent of the OMAT students (see item 2, Table 18) 
agreed with the statements A perusal of Tablk 20 shows that 75 percent 
or.th* freshmen rasponded^favorably , while 54 percent of the sophomores 
were positive to this item, The difference in these two proportions was 
significant at the .01 level. 

The chi-square ^est results shown on Table 21 ^show that the sophomores 
viewed music classes more favorably than tlif freshmen. The differences 
between the responses of the two groups was significant at the .01 leveK 
Last year, the ninth graders gave significantly more favorable responses 
to music classes than the sophomores. 
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Table 19 \ 

Relationship of the Freshmen- and Sophomores 1 Responses to the Item, - 
# "I think more students would stay i* schopl if they could attend 
. the OMAT program." 

* / 



Grade Level v V Responses in Percentages 

\ Agree Disagree 



I 



Freshmen (N-103) ' . 69\ 31* 
Sophomores *(N=64) S3\ 47% 



X2 3.99 P < .05 



i 



9 
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*ble 20 «. 

Relationship of the Freshmen and Sophomores' Responses to the Item, 
"I would lifc^to be in the OMAT program for another year." 



Grade Level s^ jtesponses in Percentages 

Agree Disagree 



Freshmen (N=103) 75* 25* 

Sophomores (N=64) 54* 46* 

_C . 

X 2 7.26* P < .01 

0 



Table 21 

Relationship of the Freshmen and Sophomores' Responses to the Item, 

M I enjoyed my music class. " 



Grade Level 



Responses in Percentages 
Agree Disagree 



Freshman (N=80) 
Sophomores (N=34) 



45% 
74% 



55% 
26% 



X2 7.79 P 



< .01 
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Xt the end^of the first year of the OMAT program, the students were 
administered the^same questionnaire as this year. This year, the responses 
were, in some cases, more favorable and on most of the other items,- the 
proportion of favorable responses were quite similar for both years I 

Chi -square tests wer^ performed to ascertain any significant differ- 
ences between the responses of this year's and last year's OMAT students. 
Significant differences were found on items 1, 2, and 13. 

Table 22 shows the results of comparing th% responses o'f^ last year's 
and this year's students to the statement, "I like being in the same class 
for my four major subjects. This year's group responded more favorably 
and the difference was significant *at the .01 level. 

The statement, "I would like to be k in the OMAT program for another 
year," was viewed differently, by the 1977 and 1978* students at a .001 
significance level. Again; the 1978 students responded more favorably, 
as a group, than the 1977 youth. The results are sboVn on Table 23. 

Lastly, the differences between the responses to th% item, "I think 
more students would stay in schoof if they could attend the OMAT program," 
was significant at the .01 level. An observation of Table 24 shows that, 
once again, the 1978 youth responded morfejfavorably to the statement 
than did the 1977 group. It must be remembered at this poipt that an 
overlap, in the responding population existed because this year's tenth 
graders responded to the questionnaire last year. However, on item 2 
(see Table 20), it was the sophomore group that answered more negatively 
than the freshmen this year. The same conclusion is reached when the 
data on Table 19 is observed. V 



\ 
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Table 22 

Relationship of 1977 and 1978 Students • Responses to the Item, 
"I like being in the same class for my four major subjects." 



Year Responses in Percentages 

Agree Disagree 



1977 (N-198) * 58% 42% 

19?8 (N=167) 73% ^% 



X 2 8.64 . P < .01 



Table 23 



Relationship of 1977 and 1978 Students' Responses to the Item, 
,f I would like to be in the OMAT program for another year. 11 



Year , Responses in Percentages 

Agree Disagree 

> 

: , X 



1977 (N=198) < . 46% 54* 

1978 (N-167) 66% 34% 



; ^ 

X 2 15.82 P < .001 



Table 24 

Relationship of 1977 and 1978 Students' Responses" to the Item, "I 
think more students would stay in school if they could attend the 
OMAT program." 
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Year 



'J 



Responses in Percentages 
Agree Disagree 



v 



1977 (N=198) 

1978 (N=167) 



50% 
63% 



50% 
37% 



8.73 



P < .01 



< / 
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Teachers' Evaluation of OMAT 

The OMAT instructors were asked to respond anonymously to an eight - 

k, 

item evaluation inventory of the program (see Appendix D) . The inventory 
was completed by 11 of the 12 teachers. 

The responctin£ teachers gave strong support to the OMAT program as 
shown on Table 25. Among all items, only three unfavorable responses 
were recorded and -the strongly agree response was selected slightly more 
frequently than the agree responses. The most positive response was 
given to item 3 which stated, "The OMAT program provided increased 
opportunities for individualized instruction." The items (4 and 6) 
which asked for teachers' reactions to suggested inservice programs on 
reading and classroom Management, respectively, received the lowest 
proportion of support. Four teachers were undecided about the usefulness 
of the group guidance sessions. 
Summary of Results 

OMAT is an educational program focusing on dropout prone freshmen and 
sophomores in Orr High School. The 238 OMAT students were compared with 80 
control group students on, several variables. As a result of a series of 
factors associated with shifting enrollment during the first month of . the 

school year, it was exceedingly difficult to identify a group of students 

< v 

that were comparable with the OMAT^ students. As a result, a control group 
was selected that had a history of greater school success than the OMAT 
students. 

The first objective of the program included a comparison of dropout 
rates, attendance, and suspension rates between the OMAT and control groups, 
The dropout rate of the OMAT students was 5 percent as compared to 6.25 
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- Table 25 ) 
Teachers* Perceptions of the OMAT Program 




Item 



Responses in Raw Numbers 



> c/> 






a c/> 


OP rt 






H 1 




f 1 




</> »i 


o o 






P o 


O 3 






OP 3 


OP 




N 


OP 



















1» The OMAT students developed good rapport with 
each other as a result of being together for 
much of the day. 

2. Teaching one group of students over four 
periods provides greater flexibility in 
developing learning activities. 

3. The OMAT program provided increased opportu- 
nities for individualized instruction. 

4. Increased inservice emphasis is needed for 
the improvement of reading in the content 
areas. 

5. Obtaining credit at the end of each quarter 
for a major subject proved as an incentive 
for the students to continue schooling. 

6. Increased inservice time is needed to study 
classroom management which would include 
discipline and motivation. 

7. The^OMAT program provides for greater opp&r- 
tunities for lesson planning. 

8. The group guidance sessions offered durihg 
the year were useful to the students. 



5 5 0 0 0 



4 5 I 1 



9 2 0 0 



2 4 5 0 0 

. 

5 4 2^0 0 

3 3 3 2 0 

6 5 0 0 

2 5 4 0 0 
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percent for the control group. A more meaningful comparison was the 
dropout rate of the OMAT students with the rest of their classmates at 
Orr High School. The dropout rate for this larger population of freshmen 
and sophomores was 12 percent which was significantly higher (.02) than 
the 5 percent rate for the OMAT students. 

The absence rate of the OMAT students was slightly higher this year. 
The median number of absences for the students last year was 18 days as 
compared to 21.5 days this year. The suspension rate among the OMAT 
students was considerably, lower this year than last year. This year 78 
suspensions were made for 238 students as compared to 266 suspensions 
fdr 299 youth last year. The number of days per suspension was«*lightl-y 
higher this year, though only a small number of students were suspended 
for more than ten days. It is interesting to note that none of the 
dropouts had suspensions. It may be that the dropouts are not the disci- 
pline problems. The OMAT students had a higher rate of absences and 
suspensions than the control group. The OMAT group had a small number 
of students who had very high absence and suspension rates. 

Two additional instruments to measure the outcomes of Objective One 
were utilized in order to find additional information about the school 
attitudes of the students. The (WAT students' were administered the Cooper 
smith Self-Esteem Inventory and the Survey of School Attitudes as pre- and 
posttests. The results on both instruments indicated that the attitudes as 
measured by the two instruments improved over the span of the school year 
for the OMAT students. The self-esteem scores on the posttest were signifi 
cantly (.01) higher than on the pretest. Significance (.05) was also found 
for both the ninth and tenth graders when the scores were analyzed by grade 

ERIC ' ' 6 <i0 



level. To ao^eve %elf-esteem score gains of these proportions is an 
impressive achievement for the program. Self-esteem is considered a 
• crucial factor in •school suc?fcs^and efforts were made throughout the 

year by the st^ff to encourage "youth to perceive school as a success 
. experience. The indents' attitudes toward school, as measured by the 
' Survey of School Attitudes , improved during the school year. The" improved 
scores were significant at the .10 level for the ts^al group, though„the 
improvement rate for the ydPfr graders was significant at the .05 level. 
These results support the findings on the self-esteem scale scores. 
These gains do' provide encouragement for the OMAT staff in their efforts 
to facilitate successful school experiences for their students, 

Th ^| SeC ° nd °^ ectivcf compared the grade-point averages and fearing 
achievement test score/^ the QMAT and'coa^j^roup students. The control 
,grouJ^ad a significantly higher mean grade-point average than the 0MAT 
students. The control group had a mean grade-point average of 1,71 as 
compared to a 1.44 average of the OMAT group on v a four-point scale. 
Last year the grade-point average of the OMAT students was 1,59 The 

yi \ > • 

failure rate, like last year, among OMAT sflfldents is still high. Failing 
high school students in^oajor subjects is a controversial issue with the"- * 
emphasis on academic standards in today's educational environment. 
However, failing a jnaj^or subject does present a student with limited 
alternatives* on achieving credit in the failed course, 

4 , Last year, OMAT students scored at approximately the same level on ^ 
both the^pre- and posttest reading achievement comprehension subtest. This 
year, reading achievement score gains were significant at the ,001 level. 
The control group made small, though nonsignificant, gains on this test. 
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Significance in reading achievement score gains were achieved for both 
grade levels in the OMAT population, It is widely acknowledged that 
reading improvement is a critical component in a dropout prevention 
program, and this year's results indicate that a good degree of success" 
was achieved ift this educational area, The^teachers -in the OMAT program 
were made quite aware of the need for reading improvement and inservice 
programs were developed to upgrade their skills in the improvement of 
reading in the content areas. The reading laboratory also would have had 
a positive effect on the students' reading levels and the expansion of 

•this component of the OMAT program is highly recommended, 

* * ■» 

Both the OMAT students and teachers were asked to evaluate the OMAT 

program, A reasonable genera Hzation is that both groups strongly supported 

the program. The students' perceptions of the OMAT program are encouraging 

in that most of these students have not had a history of successful school 

experiences. Overall, the evaluation indicated that the OMAT students felt 

they were an integral part of Orr High School, which is an important factor 

in this type of program, 

Recommendations 

*■ 

1. The teacher inservice program needs continued emphasis, especially 
in the area of the improvement 9f reading in content areas. The results of 
the reading achievement test scores offers much encouragement; however, 
continued empftasis in this area is needed to maintain $nd even improve the 
rate of reading improvement of the OMAT students. 

2. The utilisation of the reading laboratory should be expanded. The 
students attended the laboratory sessions voluntarily. Further support of 
this laboratory program needs attention. 
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3. The grading and subject failing practices of the OMAT program needs' 
further study. Developmental programs within the contained classroom con- • 

cept utilized by the OMAT program might provide a means of alleviating the 

• » \ 

grading and subject faihire problem. 

4. The measurement of school attitudes has plagued evaluators since 
the idea of this type of measurement surfaced. An analysis of school atten- 
dance, suspensions, and dropouT rates gives good clues on school attitudes. 
Opportunities for students to evaluate the program also. gives some indica- 
tions of school attitudes. 

5. The selection of a comparable group of students to serve as controls 
presents a problefo. It is recommended that attendance, suspension, and 
dropout rates be compared with the rest of the ninth and tenth graders in 
Orr High School. Ideally, a comparison of grade-point averages would be 
useful, though this could present data collection problems. A greater 
dependence on comparing the OMAT students with all their classmates also 
emphasized the goal that the program students are an integral part of the 
total sthool program. 

In June, 1978, two years of the OMAT program ^had been completed. 
Definite progress was found' in several areas. The dropout rate was con- 
siderably lotfer. Reading achievement test and self-esteem inventory scores 
showed marked Improvement over the previous year. Teachers appear to be 
able to take the advantages that the concept >of the self-contained classroom 
provides. Individualized instructional activities can be given greater 
emphasis in this type of classroom organization. The goals of the two 
objectives of the OMAT program this year were generally met and the improve- 
ment of the program results has good potential for further gains next year. 

\ 
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SELF-ESTEEM INVENTORY 

« 

1. I spend a lot of time daydreaming. 

2. I'm prgtty sure of myself. * 

3. I often wish I were someone else. 

4. I'm easy to like*. 

5. My parents and I have a lot of fun together, 
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Like Me Unlike Me 



8. There are lots ol^things about nyself I'd 
change if I could. 

9. I can make up^ay mind without too much 
trouble. . \ 

10. I'm a lot of fun to be with. 

11. I get upset ea&iiy at home. 

12. I'm proud of toy school work. 

13. Someone always has to tell me what *to d£. 

' 14: It takes me a Jong time to get used to 
anything new. 

15. I'm often sorry- for tfte things I do. 

1 16. I'm popular with kfds my own age\ 

. 17. My parents usually consider my feelings. 

18. I'm doing the best work that I can. 

19. I give in very easily. 

20. I can usually tate care 6f myself. , 

21. I'm pretty h§ppy. . . 

22. I would rather play with children younger 
than me. - 
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6. , I find it very hard to talk in front of the j fa 

class. . ' 

7. I wish I^were younger. 1 ' 
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Like Me Unlike Me 
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23. My parents expect too much of me. 

24. I like to be called on in class. 

25. I understand myself. 

26. It's pretty tough to be me. 

27. Things are all mixed up in my life.' y 

28. Kids usually follow my ideas. 

29. No one pays much attention to me at home. 

30. I f m not doing as well in school as I'd like to. 

31. I can make up my mind and stick to it. 

32. I really don't lilce being a boy/girl. 

33. I have a low opinion of myself. 

34. I don't like to be with other people. 

35. There are many times when I ! d like to leave - 
home. 

36. I often feel upset in school. 

37. I often feel^shajned of myself. 

38. I'm not as nice looking as most people. 

39. If I have something to say I usually say it. 

40. Kids pick on me very often. 

41. My parents understand me. 

42. My teacher makes me feel I'm not good enough. 

43. I don't care what happens tcie. 

44. I'm a failure. 

45. I get upset easily when I'p scolded. 

46. Most people are better liked than I am. 

47. I usually feel as if my parents are pushing me. 

47 



T 



41 



Like Me Unlike Me 



48. I often get discouraged in school, 

49. Things usually don't fcother me. 

50. I can't be depended on. 



9 
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43 
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SURVEY OF SCHOOL ATTITUDES 



SURVEY OF SCHOOL ATTITUDES 
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Name 



Division 



1. Learning math formulas. 

2. Finding out how people from different 
countries live. ^ 

3. Studying how plants grow. 

4. Writing letters to friends and relatives. 

5. Adding numbers to figure out the cost of 
an item listed on a bill of sale* 

6. Studying the problems of large cities 
like Chicago have. 

7. Studying astronomy. ' Examples: stars, 
moon . 

8. Reading to others your class. 
9 



10. 
11. 
12. 



Telling which number comes next in the 
serie's. Example: 27-36-45-? 

Learning about things happening in this 
country. 

r 

Finding out about the living habits of 
different animals. 

Constructing words that sound alike. 
Example: puff - tougl^ 

leave - receive 



13. J^fultiplying numbers involving decimals, 
Example: 6903.70 
x 14.09 



14, 
15. 



Finding out what- President Carter dqe^ 
during* a usual work day. 

Learning about rock fc«id soil formations 
under the ground. 



16. Reading stories in magazines and j 
newspapers. ; 



.Like 

Like 
Like 
Like 

Like 

Like 

Like 
Like 



Like 



Like 
Like 
Like 



Not Sure 

Not Sure 
Nj>t Sum 
Not Sure 

Not Sure 

Not Sure 

Not Sure 
Not Sure 



Like Hot Sipre 



Like Not Sure 



Like Not Sure 



Dislike 



Dislike 

Dislike 
• 3 
Dislike 



Dislike 

Dislike 

Dislike 
Dislike 

Dislike 

Dislike 

Dislike 



Like Not Sure- Dislike 



Not Sure Dislike 



Not Sure Dislike 



Not Sure Dislike 



Not Sure Dislike 
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17. Finding a missing number in a math 
problem. Example: ? *• 132 = 136 

18. Using a map to learn different locations 
in a city, 

19^/ lurking 'with tools to repair a 'small 
% Item. Examples: toaster, a door, 
leaky faucet. 

20. Finding words that have the same meaning. 
Example: Marvelous = rgcky 

( ttpnderfuj ) 
. ' tiny 

21. Doing probrems using various procedures. 
Example: 72145 

- _ 9897 
62248 
534.3 

22. Reading books about the history of 
various countries. 

23. Studying about how eyes ^function and 
how to care for them. 

24* Reading poems. / 

25. Measuring the size of rooms, windows, 
doorways, . and other things." 

26. Learning ab<?ut the best way to travel 
to California. Examples: whether by 
air, bus, train, car. ^ ^ / 

27. Trying to figure out what makes* ajT ' 
• automobiles-engine work, 

28. Giving a report before your class. f"- 

29. Determining how much 1*$ pounds. of , 
peaches cost per ounce. 

30. Studying about weather in various v parts 
of the world. 

31. Learning how propellers move ships and 
boats. 

32. Using an encyclopedia to find information 
about a topic. 



Like Not Sure Dislike 



Like Not Sure Dislike 



Like Not Sure Dislike 



Like Not Sure Dislike 



Like Not Sure Dislike 

Like N£t Sure Dislike 

Lite Not Sujp^ Dislike 

Like -KotSure Dislike 

Like Not Sure Dislike 

Like Not Sure Dislike 

Like Not Sure Dislike 

like * Not. Sure Dislike 

Like Not Sure Dislike 

Like Not Sure Dislike 

Like ..Not Sure Dislike 

Like Not Sure Dislike 
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33. Solving word problems in math. 

Example: Three basketballs cost $38,00. 

plus 5% sales tax. How much 





does each basketball cost? 


Like 


Not 


Sure 


Dislike 


34. 


Studying about the causes of air 
pollution. 


Like 


Not 


Sure 


Dislike 


35. 


Studying the characteristics of animals 
that live in water. 


Like 


Not 


Sure 


"Dislike 


36. 


Learning to spell difficult words. 

1 4 
Finding out about different kinds of 
numbers. Example: IS 2 , lOxy, 24 r =14m 


Like 


Not 


Sure 


Dislike 


37. 


Like 


Not 


Sure 


Dislike 


38. 

• 


Learning more about t different kinds of 
buildings. Example: Sears Tower, 
Mccormick Place. 


Like 


Not 


Sure 


Dislike 


39. 


Finding out what causes tornados. 


Like 


Not 


Sure 


Dislike 


40. 


Getting a dictionary as a gift. 


Like 


Not*^Sure 


Dislike 


41. 


Learning new ways of doing fractions. 


Likfc 


Not 


Sure 


Di si i ke 

uX J 1 1 l\ V 


42. 


Finding out how our court system operates. 


Like 


' Not 


Sure 


Dislike 


43. 


Learning more about properties of solids, 
liquids, and gases. 


Like 


Not 


Sure 


Dislike 


44. 


Reading poetry. 


Like 


Not 


Sure 


Dislike 


45. 


Multiplying numbers in different ways. 
Example: 17x12= (10+7)xl8=(10xl8) (7x18).. 


Like 


Not 


Sure 


Dislike 


46. 


Learning more about people from different 
racial and ethnic backgrounds. 


Like 


Not 


Sure 




47. 


Finding out about the principles that 
cause objects to float. 


Like 


Not 


Sure 


Dislike 


48. 

. 


Making up a title for a story that someone 
else wrote. 


Like 


Not 


Sure 


Dislike 


49. 


Learning more about the metric system. 


Like 


Not 


Sure 


- r 

Dislike 


50. 


Studying 'about famous people. 


Like 


Not 


Sure 


Dislike 


51. 


Studying about insects. y 


Like 


Not. 


Sure 


Dislike 


52. 


Going to the library. 


Like 


Not 


Sure 


Dislike 
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53. Learning how to use charts and graphs. 

54. Using maps to find locations of places 
throughout the world. 

55. Finding out the functions and operation 
of the human heart. 

H 

56. " Writing papers for class.* 

57. Working with sets in math. Example: 
A» (0,0) B- o f *,A). 

58. Learning what taxes pay for. Example: 
How much of the tax money goes to 
schools? 

59. Determining how fast a horse i£ running 
by using a stop watch. 

60. Choosing the best word to put in a 

* sentence. Example: Cheryl is not sad. 

She is 



Like Not Sure Dislike 

Like Not Sure Dislike 

Like Not. Sure Dislike 

Like Not Sure Dislike 

Like Not Sure Dislike 

Like Not Sure Dislike 

Like Not Sure Dislike 

Like *Not Sure Dislike 
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My Vi^JKs of the*- OMAT Program 

We ar^ interested in your opinions of the OMAT program. Do not put your 
name on this paper. Below are 14 statements. Circle the answer that best* 
expresses your opinionmost closely. The answers for each statement are: 

SA - Strongly Agree 
A - Agree 
D - Disagree 
4 " SD - Strongly Disagree 

1. I liked b£ing in the same class for four major 

m subjects. SA A D SD 

2. I .would like to be in the OMAT program ££r 

/ v another year. ^ S^ A^D SD 

30,1 got to know' my teachfers quite well this year. SA-A- D SD 

\ . T 4 * 1 believe we had a .good variety of activities 

during the school day. 

5. I enjoyed my physical education classes. 

6 6. *I got to know the other members of my class 

quite well this year. SAj^f D SD ^ 

7. ' (Answer only if -you were in Art) I enjoyed my 
» art class . 



8. (Answer only if you were in Music) I enj.oyed 
my music class. 




SD 



9} I liked being with the same teacher for each 
of my four major subjects. 1 

10. I think getting credit for a major subject at' 
the end of each quarter is good. 

11. I think more students would stay in ^school if* 
they couW attend the OMAT program.'* * 

12* I believe OMAT students are given endiigh 

recognition for outstanding accomplishments. SA A D* 

"tf" ^ JMAT P r0 S ram provides enough time* to take 

^ . part in other school activities. SA A D SD, 

14. I will graduate from high school. SA A D SD. 
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TEACHERS* PERCEPTIONS ORJHE OMAT PROGRAM 
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TEACHERS' PERCEPTIONS OF THE OMAT PROGRAM 
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Responses in Raw Numbers 
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1. The OMAT students developed good rapport -with 
each other as a result of being together fox 
much of the day. 

2. Teaching one group%f students over four 
periods provides greater flexibility in 
developing learning activities. 

3. The OMAT program provided increased opportu- 
nities for individualized instruction. 

4. T ncrease*i inservice emphasis is needed for 
the improvement of reading in the content 
areas. * 



5. Obtaining credit at the end of each quarter 
for a major subject proved as an incentive 
for the studehts to continue schooling. 

6, Increased inservice time is needed to study 
classroom management which would include 
discipline and motivation. , 

7« ?h%.QMAT program provides for greater oppor- 
tunities for lesson planning. A 

• V * 

8. The group guidance sessions offered during 
the year were useful to the students. 
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